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CHAPTER I 
THE PROBLEM AND DEFINITION OF TERMS USED 
Success in school today is highly dependent upon the 
ability or the student to listen and to read. "A good bit 
or research has substantiated the positive relationship be-
tween ability to read and to make academic progress in such 
subjects as science, arithmetic, social studies, or in gen-
eral achievement .. (23:9). The importance or listening is 
evident in the fact that children listen, on the average, 
57.5 per cent of the class time (25:3). 
The slow-learning child is especially in need or 
strengthening his skills in listening and reading. He may 
also require assistance to overcome a lack of basic cogni-
tive learnings which are necessary in order to increase his 
experiences and achieve educational growth. 
The tape recorder is being used in many ways in at-
tempts to overcome these deficiencies. The multi-sensory 
approach in which the child reads along while listening to 
a tape is one such approach. Very few studies have at 
tempted to empirically examine the significance or this 
method. This present study was designed to determine the 
effectiveness of one application or this multi-sensory ap-
proach where taped social studies textbook materials were 
used. 
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I. THE PROBLEM 
Statement of the problem. The purpose of this study 
was to determine whether or not the utilization or selected 
taped textbook materials would appreciably affect the lis-
tening skills, the reading comprehension, and the cognitive 
growth or slow-learning children. The researcher utilized 
a statistical technique to ascertain whether significant 
differences would exist in the following hypotheses: 
l. There will be no significant difference in abi-
lity to listen between the control group and 
the experimental group in the beginning or the 
experiment. 
2. There will be no significant difference in abi-
lity to read tor general significance between 
the control group and the experimental group 
at the start or the experiment. 
3. There will be no significant difference in read-
ing vocabulary between the control group and 
the experimental group at the onset or the ex-
periment. 
4. There will be no significant difference in abil-
ity in reading comprehension between the control 
group and the experimental group at the onset 
of the experiment. 
5. There will be no significant difference in lis-
tening skills between the control group and 
the experimental group at the end or the ex-
periment. 
6. There will be no significant difference in abil-
ity to read for general significance between 
the control group and the experimental group 
at the end or the experiment. 
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7. There will be no significant difference in read-
ing vocabulary between the control group and 
th~ experimental group at the end or the exper-
iment. 
a. There will be no significant difference in the 
level or comprehension between the control 
group and the experimental group at the end or 
the experiment. 
9. There will be no significant difference in the 
cognitive growth between the control group and 
the experimental group at the end or the exper-
iment. 
Importance or the study. The researcher was con-
cerned that slow-learning children were unable to keep up 
academically because they lacked the basic listening and 
reading skills. It appeared that a greater emphasis on lis-
tening could aid the slow-learning child in impro~ing his 
cognitive understandings while increasing his reading and 
listening skills. For these reasons the researcher devised 
taped textbook materials and designed a study to determine 
the effectiveness or these taped textbook materials with 
slow-learning children. 
Limitations or the study. The study was limited to 
~pproximately 54 fifth grade pupils in the Franklin Pierce 
School District1 Tacoma1 Washington. The length ot the 
study was approximately six months. Three units or the soc-
ial studies textbook were taped by the researcher. 
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No attempt was made to control: (l) differences in 
teachers' personalities and their effects on the results; 
(2) the differences between pupils due to their social 
backgrounds; (3) the reading and listening instruction out-
side of the social studies period; (4) the length or the 
tape presentation; (5) the validity and reliability or the 
teacher-made test in social studies; (6) the remainder of 
the curriculum. This study was concerned exclusively with 
the reading portion of the social studies textbook. It was 
left to the discretion or the individual teacher to person-
ally direct discussions and other inquiry methods which 
might increase the thinking ability of the pupils. 
II• DEFINITIONS OF TERMS USED 
Taped textbook materials. This term refers to the 
specially prepared recording tapes and guide sheets pro-
duced by the researcher to coincide with Ginn's, ~ ~­
try~™ (4). These materials utilize the multi-sen-
sory approach in which the child, individually or in a 
group, reads along in the textbook while listening to the 
tapes. Copies were prepared for use in both experimental 
classrooms. The researcher also printed multiple copies of 
the guide sheets which were available for use in both con-
trol and experimental classrooms. 
The tapes included the following procedures: (l) 
the reading or the textbook; (2) teacher comments on mate-
rial read; (3) the teacher guiding the pupils in analyzing 
and interpreting pictures1 maps 1 graphs 1 tables 1 and dia-
grams; (4) the playing or musical selections from the per-
iod being studied; (5) the pupils being directed to read 
certain passages silently; (6) items being asked periodi-
cally and inunediate feedback given. These same items were 
printed on the study guides. 
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Traditional method. The term "traditional method" 
in this report means the reading or the social studies text 
orally or silently1 either with or without the teacher's 
direction or conunents. 
Slow-learning children. The term "slow-learning 
children" refers to children deemed by their teachers to be 
deficient in reading skills or cognitive knowledge or both. 
Any other terms will be used according to the defini-
tion in Good 1 s 1 Dictionary~ Education (10). 
III. OVERVIEW OF REMAINDER OF THESIS 
Chapter II will contain a discussion or the review 
of the literature on the subject or this thesis. Chapter 
III includes the design or the study. Chapter IV summarizes 
the results or this study. Finally1 Chapter V is a final 
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summary and indicates, as a result of the findings of this 
study, any conclusions or recommendations that may be drawn. 
CHAPTER II 
REVIEW OF THE RELATED LITERATURE 
In this chapter the literature on listening pertain-
ing to the study at hand will be explored. The relation-
ships between reading and listening and between oral read-
ing and listening will be examined. 
I. LISTENING 
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Most people accept listening as second nature and 
give it no further thought. Historically, man first learned 
to communicate by word or mouth. "His literature, even, was 
kept alive by oral tradition" (1:215). After the printing 
press was invented, listening was slowly overthrown by the 
printed page. 
As the sale and distribution or printed materials 
became more widespread, attention was focused upon the 
ability to read. This emphasis upon reading and neglect 
of listening has characterized most of our teaching up 
to the present (12:49). 
Today, the importance or listening has been revised. 
Radio, television, and motion pictures stress listening. 
Television, indeed, has affected our American way of living. 
Many people spend more time watching television than they 
spend reading. Tape recorders and other audio-visual de-
vices also point to a need for good listening skills. 
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Business and industry recognize the importance of 
good listening. " ••• listening deficiencies prove costly 
in dollars and time ••• " (20:523). Everyone must be able 
to take oral commands on the spot. Any hesitation may mean 
the loss Of thousands Of dollars. 
Listening is also important in the military services 
where hesitation may mean the loss of life. Its importance 
is on the increase. "Professor (Ralph G.) Nichols predicts 
that within a few years employers will be asking job appli-
cants for their listening index, which, he said, will be 
derived from standard tests in listening comprehension" 
(27:360). Trotzig believes listening may replace reading 
all together. Computers will think and speak to us. All 
we will have to do is to listen. 
If this is an accurate forecast of the future, teach-
ing effective listening will be essential. While teachers 
must be aware of th1s prediction, even today there is a need 
for good listening. Sam Duker states the problem thus: "In 
a day of aural communication, there is an urgent need, espe-
cially in a democracy, for accurate, retentive, thoughtful, 
and critical listening." This type of listening can be 
taught at all levels in school (8:744). 
Listening is becoming a new frontier in educational 
research. Over 90 per cent of the listening research has 
been conducted since 1952 (25:3). The importance of listen-
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ing has been established for many years. "As early as 1926, 
research has established that 70 per cent of the average 
adult's working day was spent in verbal cormnunication, with 
45 per cent of that time spent in listening acts" (25:3). 
In the elementary school the pupils are expected to listen 
a large portion of the school day. "In 1949, explorations 
or listening in the elementary classroom led to the discov-
ery that 57.5 per cent or class time was spent listening" 
(25:3). 
"Despite the amount of time spent in listening each 
day, it cannot be concluded that this time is spent effi-
ciently" (25:3). Taylor points out research showing the 
inefficiency or the listener. In one experiment listening 
comprehension of fourth-graders was between 21 per cent and 
33 per cent. "This condition is not surprising when one 
considers the negligible amount or instruction time provided 
in listening ••• " (25:4). Trivette points out this lack 
or instruction in the following ways: 
As the child gains more skill in the process or his 
education, he is expected to acquire the ability to lis-
ten effectively for various purposes. These purposes--
to remember the main ideas, to remember details, to make 
inferences, to get word meanings, and to follow direc-
tions--are also purposes for which he is expected to 
read. Definite training in reading for these purposes 
is being given throughout the elementary grades in pub-
lic schools. However, no definite training in listen-
ing is being given as a part or the school curriculum (26:276). 
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No one can deny the importance of listening in the 
elementary schools. Studies show that the school child lis-
tens during a great deal of the time he spends in school. 
He listens to recitations# conversations# teacher lectures# 
and oral readings. What have educators done about this? 
Neville says# " ••• like the weather# nothing much has been 
done about it ••• " (18:226). 
"One striking defect of education all along the line# 
from kindergarten through college# is the failure to set up 
techniques and skills that will result in disciplined lis-
tening" (18:226). Listening must be taken seriously. Edu-
cators must realize that children are inefficient listeners. 
"In the first place# they do not correctly understand much 
of what they listen to# and secondly# they forget what they 
listen to at a shockingly rapid rate" (8:744). 
Witty and Sizemore point out some other advantages of 
listening and listening instruction in this statement: 
Listening# too# has some unique characteristics. 
Through listening the student may experience satisfac-
tions in hearing beautiful phrases and artistic expres-
sions; he may enhance his appreciation or poetry# drama# 
and various forms of literature; he may grow increasing-
ly discriminating in evaluating the language he hears 
and thereby extend and improve his own usage; he may be-
come better able to recall information and ideas which 
are reinforced by listening as of a m~lti-sensory ap-
proach; he may learn to react critically and thereby be 
increasingly selective as he learns (28:300). 
These points support the position that listening 
should be taught in the elementary school. One tends to ask 
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these questions; Can listening instruction improve listen-
ing? If so1 what are the best approaches to teaching lis-
tening? 
Canfield shows in an experiment with fifth graders 
that "both the direct and indirect approaches to listening 
improvement can be effective 11 (6:150). The direct method 
involved instruction in listening which included "practice 
exercises in listening for main ideas 1 important details 1 
opinions 1 relevant and irrevelant details and transitional 
phrases 11 (25:19). The indirect approach consisted of a "se-
ries of well-presented oral selections on subject-matter 
content1 followed by questions on comprehension ••• " 
(6:148). 
These two methods were compared with a control group. 
The direct method consisted of 52 pupils and showed a 
significant reslilt at the .01 level. The indirect me-
thod was also significant at the same level. The con-
trol group showed no significant gain at the .05 level 
(6:148). 
A study by Trivette of six fifth grade classes 
showed "training in specific listening skills was effective 
for most students included in the study" (26:277). These 
skills were listening for main ideas 1 details 1 and infer-
ences. "Not only were gains in these skills significant1 
but other skills1 such as getting word meaning and follow-
ing directions 1 also showed improvement (25:18). 
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Althea Beery gives some suggestions to improve lis-
tening skills. The teacher must sense the relationships 
between listening and other phases of communication. The 
teacher must also keep alert to new inventions and equip-
ment. Audio-visual devices can aid in the teaching or lis-
tening skills (2:130). 
The tape recorder is an excellent means or improving 
listening. It offers many possibilities for demonstrating 
listening skills. One or the many techniques used is tap-
ing the textbook material. This has been tried in several 
different ways. DeBazan (6:280) taped foreign language 
plays from the text. The pupils were able to listen and 
read along. Jordan explains how primary teachers taped 
trade textbooks so pupils could read and listen simultan-
eously. 
The machine gives us two teachers in the room • • • 
putting earphones on the child insulates him from the 
world. He is in an isolation booth and distractions or 
the environment are eliminated •••• Many or our teach-
ers are taping social studies in the intermediate 
grades ••• " (13:77). 
Joan Klyhn describes a tape library for first, 
second, and third grades. Pupils who were poor readers 
read while listening to the selection. Teachers are en-
couraged by the results (14:348). In Portland, a similar 
plan is used in Adult Beginning Reading Courses (29:528). 
In all or these studies using the tape recorder the pupil 
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is expected not only to listen, but he is also expected to 
read along simultaneously. 
None of these studies answered scientifically the 
question of the effectiveness or these taped materials on 
reading and listening 1mp~overnent. 
II. LISTENING AND READING 
Reading and listening comprehension are positively 
correlated. For this reason, some people have suggested 
using listening to improve reading. "It is claimed that a 
reader, by following a written text as he listens to the 
same text taped at a slightly greater rate than he is accus-
tomed to, can increase his reading speed without loss of 
comprehension" (8:744). Furness says,, "since listening a.00 
reading are intimately related, it follows that improvement 
in one may result in improvement of the other" (9:307). 
Maurice Lewis contends that his study or 357 inter-
mediate pupils trained in listening was instrumental in im-
proving reading ability to a small but consistent degree 
(15:115). 
Shane and Mulry (24:31) printed the findings of the 
Hampleman project in which the relationship between listen-
ing and reading was defined. The project involved fourth 
and sixth graders. Hampleman reported: 
1. The data indicate that the sixth grade pupils 
were significantly superior to the rour~h 
grade pupils in both listening and reading 
comprehension. 
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2. Listening comprehension was round to be signifi-
cantly superior to reading comprehension for 
rourth grade pupils and sixth grade pupils of 
both sexes. 
3. Easy material is more readily comprehended than 
hard material by fourth and sixth graders or 
both sexes. 
4. Listening comprehension for fourth and sixth 
grade pupils shows a greater superiority over 
reading comprehension with easy material than 
with hard material. 
5. In comprehending the hard material, the boys 
were superior to the girls in this study. 
6. Varying the length of passages or story-type ma-
terial produced no apparent differences in the 
ability to comprehend such passages. 
7. The relationship between listening and reading 
comprehension does not appear to be altered by 
the length of the passages. 
8. An increase in mental age decreases the differ-
ences between listening and reading comprehen-
sion. 
In his experiment on the improvement or sixth grad-
ers Pratt round a positive correlation between listening 
and reading ability (21:315). 
Witty and Sizemore state that it is futile to argue 
which is superior--listening or reading. "It has become 
clear that reading will never be replaced by listening 
since reading enables us to achieve certain goals that can-
not be realized through listening" (28:300). 
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III. LISTENING AND ORAL READING 
Are listening and reading along effective? Nelson 
shows that a combination or the audio and video portions of 
a film were more effective than either audio or video alone. 
He concluded that a combination would be best (17:62). 
Moffat County School District in Colorado has been 
conducting research with audio textbooks. Pupils were 
tested on social studies and listening. As of the Spring 
of 1968, no significance have been round between the control 
group and the experimental group (19). 
Russell designed an experiment using fifth, seventh, 
and ninth graders. There were a total or 690 pupils. One 
group in each level read material to themselves. The oth-
er group in each level had the material read to them. Rus-
sell discovered that "students learn more from having the 
material read to them than in reading it for themselves in 
grade five" (22:238). The results were different in the 
other grades because the pupils were more efficient in read-
ing. Hamilton suggested that slow learners profit from 
oral work (11:24). 
IV. LIMITATIONS OF PREVIOUS STUDIES 
Very few studies have empirically examined the sig-
nificance or the multi-sensory approach. or these, most 
have limited themselves to studying the cognitive growth or 
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the pupil exclusively. Only one known study had previous-
ly examined the effects of the multi-sensory approach on 
listening achievement. None or these studies have examined 
the effects or this approach on reading ability although 
the question arises whether this approach may be harmful to 
the pupil's reading achievement. For these reasons the re-
searcher decided to conduct the present study in hopes or 
shedding further light on this subject. 
CHAPTER III 
PROCEDURES USED IN THE STUDY 
This study was conducted to determine whether or not 
the utilization of taped textbook materials would appre-
ciably affect the listening skills, the reading achieve-
ment, and the cognitive growth of slow-learning children. 
In order to fulfill this purpose, it was necessary to de-
sign an experiment using control subjects and experimental 
subjects which could be tested and compared. 
I. SELECTION OF CLASSROOMS 
The researcher decided to confine the study to the 
Franklin Pierce School District, Tacoma, Washington, and to 
the school year or 1968-1969. Two classrooms were selected 
because the researcher taught social studies in both class-
es. The other fifth grade teacher was willing to cooperate. 
Initially, the researcher thought this to be sufficient. 
At the advice of the chairman or his committee, he decided 
to include more classes. The researcher then asked for the 
cooperation of two teachers in Parkland Elementary School 
adjacent to Brookdale Elementary School, the researcher's 
school. One teacher willingly volunteered. The other 
teacher was unwilling to participate, perhaps feeling that 
research of this nature could be a threat to her. The 
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researcher then asked a teacher at James Sales Elementary 
School if he would be willing to participate. He volun-
teered to use his class for part or the experimental group. 
All three or these schools are in the same district, 
have similar socio-economic levels and are of similar size. 
Each school has adjacent boundaries to the other two 
schools. 
II. SELECTION OF PUPILS 
Initially, the researcher planned to select the sub-
jects by means of the Iowa Achievement Test which is admin-
istered in the fourth grade in the Franklin Pierce School 
District. This was not possible, however, because or the 
great turn-over or pupils in the three schools. Many or 
the new pupils had no Iowa Achievement Test scores. The 
researcher decided to let the teachers select the subjects. 
The instructions to the teachers were to select fifteen 
pupils who had difficulty in reading or social studies or 
both. The criteria for selection were based on fourth 
grade achievement and also on achievement during the first 
month or fifth grade. The teachers were able to study for-
mer pupil achievement in the cumulative records or the var-
ious schools. The researcher then assigned the selected 
pupils to the exPerimental or control group. 
III. THE CONTROL GROUP 
This group consisted or 30 subjects in two rooms. 
The teachers or the control group had the pupils read the 
social studies text in the traditional method, as de-
fined in Chapter I, which included one or more or the fol-
lowing: (1) Pupils were instructed to read textbook mate-
rials silently to themselves. The pupils may or may not 
have been motivated to read. The teacher may or may not 
have given instruction in new vocabulary words. (2) In 
this study, pupils may have read some passages orally. 
(3) The teacher may have interrupted at intervals to ask 
questions or discuss some interesting points. In the tra-
ditional approach the pupils may have received assignments 
which warranted the re-reading or the textbook material. 
This describes only the use of the textbook. The 
social studies program was up to the discretion or the in-
dividual teacher. 
IV. THE EXPERIMENTAL GROUP 
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This group started with 30 subjects in two class-
rooms. The social studies content was the same as that or 
the control group. Basically, the groups were similar ex-
cept tor the teacher-made tapes. The guide sheets were a-
vailable to both groups, but were used only by the experi-
mental groups because or teacher preferences. 
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The teacher-made tapes were used by the 15 subjects 
in each of the two experimental classes. Four units were 
covered during the Fall of 1968 and the Winter of 1969. The 
pupils listened to the tapes with the aid of a listening 
post. One teacher arranged his room with 15 desks together 
so that earphones could easily be connected. The pupils 
used these desks for their books and guide sheets. During 
the remainder of the day, most of the pupils sat elsewhere. 
The other teacher positioned the earphones and the pupils 
around a big table. 
V. EXPERIMENTAL MATERIALS 
Three chapters from the social studies textbook, 
Your Country and Mine (Ginn and Company, Boston, Massa-
chusettes, 1966), were taped. Unit One, Chapter Four was, 
"How the Thirteen States Became the United States," which 
included the historical events leading to the writing or the 
Constitution, the actual writing of the Constitution, and 
the election and inauguration of George Washington. It also 
went into detail about the structure of our goverrunent. 
Unit Two, Chapter Seven was entitled, "How Our Country 
Gained the Louisiana Territory and Florida," which included 
the history of the United States• acquisition or these ter-
ritories. Unit Two, Chapter Eight was entitled, "How the 
Oregon Territory was Added." It related the story of Lewis 
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and Clark. It also described the settling of the Oregon 
Country and a typical journey along the Oregon Trail. The 
last section described how this area was divided into states. 
The tapes were recorded by the researcher, his wife, 
and the counselor from his school. The following procedures 
were included: (1) the reading of the textbook material; 
(2) teacher comments on material read; (3) the teacher 
guided the pupils' analysis or pictures, maps, graphs, ta-
bles, and diagrams; (4) the playing of musical selections 
from the period under study; (5) items asked periodically 
and immediate feedback given. These same items were written 
on the study guides. (See Appendix C for these guides.) 
This was not the total content of the social studies 
program. After listening to tapes, children were allowed 
to pursue their own interests in problem-solving. The pur-
pose of the tapes was to help the pupils achieve better aca-
demically while strengthening their listening and reading 
ability. These tapes were also intended to allow the teach-
er additional time to work with the pupils in the class who 
did not listen to the tapes with their special projects. 
The preparation of the tapes included the writing of 
the items, reading the text, and deciding the comments and 
instructions to be included. When this was completed, the 
tape was recorded and the study guides prepared. The total 
preparation time per unit averaged between five and ten 
hours. No planning time was provided for the preparation 
of the tapes during school so they were recorded after 
school, in the evenings, or on weekends. 
VI. SELECTION OF EVALUATION INSTRUMENTS 
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Listening tests. The researcher examined Buros•, 
Mental Measurement Yearbook (5), to determine what listen-
ing tests were available for use in the fifth grade. Only 
one was appropriate, the Sequential Test of Educational 
Progress, Listening. Selecting this test, the researcher 
then ordered enough copies from the Educational Testing 
Service to conduct the experiment at his own expense. 
Two forms of this test, Form 4A and Form 4B, were 
used. These tests consisted of a number of selections 
which included: directions, simple explanations, exposi-
tions, narration, argument and persuation, and aesthetic 
material. Questions on these selections were grouped into 
three categories, namely: (1) plain-sense, comprehension; 
(2) interpretation; and (3) evaluation, application. The 
plain-sense, comprehension category included questions on 
main ideas, significant details, denotative meanings. In 
the interpretation category were questions about implica-
tions of ideas and details, inter-relationships among ideas, 
connotative meanings. Questions judging validity of ideas 
and judging sufficiency of details, and criticizing organi-
zation were included in the evaluation, application category. 
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Reading tests. One reading test listed by Buros was 
the Gates Basic Reading Test. This test was selected be-
cause the researcher knew his district already had a suffi-
cient number. The Elementary Curriculum. Director was wil-
ling to supply them. 
Three types of the Gates Basic Reading Test were 
utilized: (1) Test of General Significance, (2) Test of 
Vocabulary, and (3) Test of Level of Comprehension. 
The Test of General Significance measured both speed 
and accuracy in reading paragraphs of fairly uniform diffi-
culty. The test included 25 paragraphs followed by ques-
tions related to the main idea or meaning of the passage. 
The pupil was allowed only eight minutes to finish the test. 
The raw score was determined as the number correct. 
"The Reading Vocabulary Test measured the range and 
difficulty level which a child can attain in recognizing and 
understanding the meaning of printed words" (16:1). The 
test measured "the pupil's ability to recognize a printed 
key word, then to show his grasp of the meaning of the key 
word" by choosing the word in the group of five which was 
synonymous (16:2). The time limit for this test was 20 
minutes or less. There were 65 key words arranged in the 
order of increasing difficulty. The raw score was deter-
mined by the number correct minus one-fourth the number 
wrong. 
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The Level of Comprehension Test consisted of 28 pas-
sages also arranged in order of increasing difficulty. Af-
ter each paragraph the pupil was asked a question and dir-
ected to underline the correct response. "This test indi-
cates how complex and difficult material the child can read 
with a reasonable degree of comprehension" (16:2). The 
time limit for this test was 20 minutes or less. Raw scores 
on this test were determined by the number correct minus 
one-fourth the number wrong. 
The social studies test. This test was teacher-made. 
A standardized test was not used because an appropriate one 
covering the material presented during the experimental per-
iod could not be located. For this reason, the experimenter 
wrote his own test. The items were kept simple and objec-
tive. Most of them were of a true-false nature, but there 
were a few completion and some multiple choice items. Raw 
scores were determined by the number correct. There was no 
time limit. This test was given only in January. (See Ap-
pendix B for this test.) 
VI. ADMINISTRATION OF TESTS 
The pre-test. During the final week of September 
and the first week of October, 1968, the pre-tests for lis-
tening and reading were administered. Form 4A of the STEP 
Listening Test was used. Each classroom teacher adminis-
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tered the test in her own classroom following the testing 
procedures established by Educational Testing Service. The 
reading of selections were pre-recorded by the experimenter. 
This provided more consistency in administering the test. 
All three Gates Basic Reading Tests (Form I} were used. 
The researcher and his wife then scored all the tests. Raw 
scores were then submitted to a statistical analysis, and 
the results appear in Chapter IV. 
The post-test. During the final week of January and 
first two weeks of February, 1969, the post-tests for lis-
tening and reading were administered along with the social 
studies test. Form 4B of the STEP Listening Test was used. 
Form III of the General Significance Test and Level of Com-
prehension Tests were used. Each teacher administered the 
tests to her own class. The results were then scored by 
the researcher and his wife, and the results submitted to a 
statistical analysis. The results appear in Chapter IV. 
CHAPTER IV 
ANALYSIS OF DATA 
In order to determine whether or not there was a 
significant difference between the control group and the 
experimental group in listening skills, reading achieve-
ment, or social studies cognitive growth, the researcher 
tested the null hypothesis by using a !-test of signifi-
cance. The criterion was at the .05 level of significance 
with two-ended critical regions which would show any pos-
itive or negative results. A series of pre-tests were 
given in order to determine that pupils in the experi-
ment were from the same population. 
The t-test of significance used was one using the 
differences between matched pairs. The reason this test 
was used in analysis of the descriptive data was that the 
raw scores were too large to square readily. The following 
formulae were used: 
Let N 
D 
i.D 
-D -
tn 
N 
= number of pairs in the sample 
= the mean of the sample of D-values 
: the sum of the differences 
-52n = i.n2i 
N 
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Let ,S2D = variance of the difference 
£D - the sum of the differences 
-
N - the number of pairs in the sample 
-
t(df=N-1) 
-
D '1 N-1 
- :Sn 
Let t = the test statistic 
df - the degree Of freedom 
N - the number of pairs in the sample 
-
D - the mean of the sample of D-values 
-
,SD - the standard deviation of the sample 
-
of D-values 
(3:150) 
The pre-test for listening was the STEP Listening 
Test, Form 4A. In the analysis of this STEP Listening Test 
the mean of the sample of D-values was 5.08. The standard 
deviation of the sample of D-values was 13.74 as shown in 
Table I. The t is 1.81, which is well within the .05 level 
of confidence with two-ended critical regions and 24 degrees 
of freedom. Therefore, it must be concluded that the sam-
ples were from the same population at the beginning of the 
experiment. (See Appendix A for raw scores and other stat-
istical data.) 
Statistical data for the Gates Reading Test, Read-
ing for General Significance (GS), Form I is in Table II. 
Form I was used for the pre-test. 
Group 
TABLE I 
COMPARISON OF THE EXPERIMENTAL GROUP'S AND THE 
CONTROL GROUP 1 S ACHIEVEMENT IN THE 
STEP LISTENING TEST, FORM 4A 
N Mean of the Standard Obtained Required 
Differences Deviation t t 
Experimental 24 
Control 24 
.08 4.21 .08 2.069* 
Group 
* Significant at the .05 level or confidence 
TABLE II 
COMPARISON OF THE EXPERIMENTAL GROUP'S AND THE 
CONTROL GROUP'S ACHIEVEMENT IN THE GATES 
GENERAL SIGNIFICANCE TEST, FORM I 
N Mean of the Standard Obtained Required 
Differences Deviation t t 
Experimental 24 
.08 4.21 .08 2.069* 
Control 24 
* Significant at the .05 level or confidence 
In the analysis of the Gates General Significance 
Test, the mean of the sample of D-values was .08. This 
shows that the means of the two groups were almost the 
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same. The standard deviation or the sample of D-values was 
4.21. The t was .08 which is well within the .05 level of 
confidence with two-ended critical regions, and 23 degrees 
of freedom. The conclusion drawn by this result was that 
the samples were from the same population at the beginning 
or the experiment. 
The Gates Basic Reading Test, Reading Vocabulary, 
Form I was used for the pre-test. {See Appendix A.) In 
the analysis of the Gates Basic Reading Test, Reading Vo-
cabulary (RV), the mean of the sample of D-values was 13.38. 
The! was .77 which is well within the .05 level of confi-
dence with two-ended critical regions and 26 degrees of 
freedom. The statistical data for this test is in Table 
III. 
Group 
TABLE III 
COMPARISON OF THE EXPERIMENTAL GROUP'S AND THE 
CONTROL GROUP'S ACHIEVEMENT IN THE GATES 
READING VOCABULARY TEST, FORM I 
N Mean of the Standard Obtained Required 
Differences Deviation t t 
Experimental 27 
Control 27 
2.03 13.38 .77 2.056* 
* Significant at the .05 level of confidence. 
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The Gates Basic Reading Test, Level of Comprehension, 
Form I was used for the pre-test. In the analysis or this 
test, the mean or the sample or D-values was 2. The stand-
ard deviation of the sample of D-values was 9.64. The t 
was 1.03, which is well within the .05 level or confidence 
with two-ended critical regions and 25 degrees of freedom. 
The statistical data for this test is in Table IV. (See 
Appendix A.) 
Group 
TABLE IV 
CC»1PARISON OF THE EXPERIMENTAL GROUP'S AND THE 
CONTROL GROUP'S ACHIEVEMENT IN THE GATES 
LEVEL OF COMPREHENSION, FORM I 
N Mean of the Standard Obtained Required 
Differences Deviation t t 
Experimental 26 
Control 26 
2 9.64 2.06* 
* Significant at the .05 level of confidence 
The STEP Listening Test, Form 4B was used for the 
post-test. In the analysis of this test, the mean of the 
sample of D-values was 2.44. The standard deviation of the 
sample of D-values was 16.86 as shown in Table v. The t 
was .70 which is well within the .05 level of confidence 
with two-ended critical regions and 24 degrees of freedom. 
Thus, the null hypothesis is retained. (See Appendix A.) 
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Even though there was no significant difference, 
there were some interesting statistics. The mean of the 
differences in the pre-test, Form 4A, was 5.08. Compare 
this with the post-test mean of the differences which was 
2.44, and one can see the two groups came closer together. 
The total of the raw scores verifies this fact. In Form 4A 
the control group's total raw scores equaled 1281 compared 
to the total of the experimental group which was 1154. Even 
though there were 127 points difference, this was not sig-
nificant at the .05 level of confidence with two-ended crit-
ical regions. In Form 4B the control group progressed only 
18 points and their total raw scores equaled 1299. This 
was about l~ per cent more than the pre-test. The experi-
mental group increased about six per cent and had a total 
or 1238. The experimenter will comment on this in the con-
cluding chapter. 
Group 
TABLE V 
C<JtlPARISON OF THE EXPERIMENTAL GROUP'S AND THE 
CONTROL GROUP'S ACHIEVEMENT IN THE 
STEP LISTENING TEST, FORM 4B 
N Mean of the Standard Obtained Required 
Differences Deviation t t 
Experimental 25 
Control 25 
2.44 16.86 .74 2.064* 
* Significant at the .05 level of confidence 
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The Gates Basic Reading Test, Reading for General 
Significance, Form III was used for the post-test. In the 
analysis of this test, the mean of the sample of D-values 
was 1.54. The standard deviation of the sample of D-values 
was 6.71 as shown in Table VI. The! was 1.10 which is well 
within the .05 level of confidence with two-ended critical 
regions and 23 degrees of freedom. Thus, the null hypothe-
sis is retained. (See Appendix A.) 
Group 
TABLE VI 
COMPARISON OF THE EXPERIMENTAL GROUP'S AND THE 
CONTROL GROUP'S ACHIEVEMENT IN THE GATES 
GENERAL SIGNIFICANCE TEST, FORM III 
N Mean of the Standard Obtained Required 
Differences Deviation t t 
Experimental 24 
Control 24 
1.37 5.57 1.18 2.069* 
* Significant at the .05 level of confidence. 
The Gates Basic Reading Test, Reading Vocabulary, 
Form II was used for the post-test. In the analysis of 
this test, the mean of the sample of D-values was 3.22. 
The standard deviation of the sample of D-values was 8.76 
as shown in Table VII. The! was 1.87, which is within 
the .05 level of confidence with two-ended critical regions 
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and 26 degrees or freedom. Thus, the null hypothesis is re-
tained. (See Appendix A for raw scores and other statisti-
cal data.) 
Group 
TABLE VII 
COMPARISON OF THE EXPERIMENTAL GROUP'S AND THE 
CONTROL GROUP'S ACHIEVEMENT IN THE GATES 
READING VOCABULARY TEST, FORM II 
N Mean of the Standard Obtained Required 
Differences Deviation t t 
Experimental 27 
Control 27 
3.22 8.76 1.87 2.056* 
* Significant at the .05 level of confidence. 
The Gates Basic Reading Test, Level of Comprehension, 
Form III was used for the post-test. In the analysis of 
this test, the mean or the sample or D-values was 3.30. 
The standard deviation or the sample or D-values was 15.05 
as shown in Table VIII. The ! was 1.09, which is within 
the .05 level or confidence with two-ended critical regions 
and 25 degrees or freedom. Thus, the null hypothesis is re-
tained. (See Appendix A for raw scores and other statisti-
cal data.) 
In the analysis or the social studies test, the mean 
or the sample of D-values was .48. The standard deviation 
of the sample of D-values was 10!>01 as shown in Table IX. 
TABLE VIII 
COMPARISON OF THE EXPERIMENTAL GROUP'S AND THE 
CONTROL GROUP'S ACHIEVEMENT IN THE GATES 
LEVEL OF COMPREHENSION TEST, FORM III 
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Group N Mean of the Standard Obtained Required 
Differences Deviation t t 
Experimental 26 
Control 26 
3.30 15.05 l.09 2.06* 
* Significant at the .05 level of confidence 
The ! was .24, which was within the .05 level or con-
fidence with two-ended critical regions and 26 degrees of 
freedom. Thus, the null hypothesis is retained. (See Ap-
pendix A for raw scores and other statistical data.) 
Group 
TABLE IX 
Ca4PARISON OF THE EXPERIMENTAL GROUP 1S AND 
THE CONTROL GROUP'S ACHIEVEMENT IN 
THE SOCIAL STUDIES TEST 
N Mean of the Standard Obtained Required 
Differences Deviation t t 
Experimental 27 
Control 27 
.48 10.0l .24 
* Significant at the .05 level of confidence. 
In summary, the hypotheses are restated and the re-
sults are shown as follows: 
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l. There will be no significant difference in abil-
ity between the control group and the experi-
mental group in listening at the beginning of 
the experiment. 
Result: Null hypothesis accepted. 
2. There will be no significant difference in abil-
1 ty to read for general significance between 
the control group and the experimental group 
at the start of the experiment. 
Result: Null hypothesis accepted. 
3. There will be no significant difference in abil-
ity in reading vocabulary between the control 
group and the experimental group at the onset 
of the experiment 
Result: Null hypothesis accepted. 
4. There will be no significant difference in abil-
ity in reading comprehension between the con-
trol group and the experimental group at the 
onset or the experiment. 
Result: Null hypothesis accepted. 
5. There will be no significant difference in lis-
tening skills between the control group and 
the experimental group at the end of the ex-
periment. 
Result: Null hypothesis accepted. 
6. There will be no significant difference in abil-
ity to read for general significance between 
the control group and the experimental group 
at the end of the experiment. 
Result: Null hypothesis accepted. 
7. There will be no significant difference in abil-
ity in reading vocabulary between the control 
group and the experimental group at the end of 
the experiment. 
Result: Null hypothesis accepted. 
8. There will be no significant difference in abil-
ity in level of comprehension between the con-
trol group and the experimental group at the 
36 
end of the experiment. 
Result: Null hypothesis accepted. 
9. There will be no significant difference in the 
cognitive growth between the control group and 
the experimental group at the end of the exper-
iment. 
Result: Null hypothesis accepted. 
CHAPTER V 
SUMMARY, CONCLUSIONS AND RECOMMENDATIONS 
This chapter will summarize the study and indicate, 
as a result of the findings of this study, any conclusions 
or recommendations that may be drawn. 
I. SUMMARY 
It was the intent of this study to ascertain whether 
selected taped textbook materials would help the slow-learn-
ing child. To determine this, the researcher designed an 
experiment which would ascertain whether or not there was a 
significant difference between the control subjects and the 
experimental subjects in listening skills, reading achieve-
ment, or social studies cognitive growth. 
II. CONCLUSIONS 
In conclusion, the pre-tests showed that there were 
no significant differences in reading achievement or listen-
ing skills which confirms the hypotheses that these two 
groups were from the same population in these respects. 
The statistical results of the post-test in listening 
indicated that there were no significant positive or negative 
differences between the two groups in listening achievement. 
Therefore, the null hypothesis was accepted. 
38 
The post-tests in reading indicated there were no 
significant differences between the two populations in read-
ing achievement. Because there were no negative results, it 
can be concluded that the use of taped textbook materials 
did not significantly harm the pupil's reading achievement. 
The statistical results of the test in social stu-
dies confirmed that there were no significant differences 
between the two populations in social studies achievement. 
Therefore, the null hypothesis was again accepted. 
ing: 
III. RECOMMENDATIONS 
The researcher would like to recommend the follow-
1. Teachers of the Franklin Pierce School District 
using these taped textbook materials should 
re-evaluate the use of them considering the 
findings of this study. 
2. More research, study, and experimentation needs 
to be done concerning how the classroom teach-
er can provide better instruction to develop 
listening skills. 
3. The fundamental structure of taped textbook ma-
terials should be revised by using more 
thought-provoking questions on the study 
guides. Since this study concluded that no 
harm was done to the pupil's reading ability, 
the researcher believes taped textbook mate-
rials have a future if they are improved by 
utilizing more interpretative questions, which 
would include implications of ideas, inter-re-
lationships among ideas, connotative meanings, 
questions judging validity of ideas and suf-
ficiency or ideas, and criticizing organiza-
tion. 
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4. Any further studies utilizing other taped text-
book materials should perhaps be continued 
over a greater period of time in order to gain 
greater insight into the problem. 
5. Future studies should utilize a publisher's so-
cial studies test1 rather than a teacher-made 
instrument. The validity and reliability or 
the teacher-made test in social studies was a 
limitation or this study. 
6. It might be of interest to analyze pupils' atti-
tudes towards the taped textbook materials in 
future studies. 
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APPENDIX A 
RAW DATA 
Pair 
l 
2 
' 1~ 5 
6 
7 
8 
9 
10 
11 
12 
13 
14 
15 
16 
17 
18 
19 
20 
21 
22 
23 
2lf 
25 
CCl·ff'ARISCl·: Oi THE EXPEhll-!Elfi'AL GROUP 1 S ANJ TH2 COl~J.' HOL GROU? 1 S 
ACHHv:;;::Sl\T m TaE STEP LIS'I';;;~a~;G T2S'l', ?'CRl·~ 4A 
Control Experit:J.ental Difference 
--· 
51 50 +l 
49 32 +17 
55 42 +l' N = 25 
50 54 -4 
64 44 +20 D = +127 
63 53 +10 
40 50 -10 i5' = 5.08 
46 41 +5 ~D2 = 5465 49 56 -7 
1{2 44 -2 ~ o2 = 211~.6 53 47 +6 
55 47 +8 -N-
l+l~ 38 +6 s 2o .. 188. 78 51 36 +15 
51 64 ..;13 
144 30 +14 SD= 13. 7'~ 
1+2 56 -14 ... 
35 55 -20 t = 1.81 
47 31 +16 
l:3 63 -20 
52 56 -4 
c1 52 +9 
63 ·36 +27 
64 42 +22 
67 25 +22 
Total 1281 1154 +127 
46' 
A c:n E.'V.C:·iZl~T IN Tilt: GA'l'SS GLNERAL SIG~'Jlii1 IC/-LNOE T~AT, fOFUw1 I 
P::i.ir Control Experir.1enta.l Di.f'ferenc e 
.1 8 6 +2 
2 6 5 +l 
3 5 8 -3 N = 21! 
4 11 8 +3 
5 8 9 -1 D = +2 
6 1 6 
-5 
7 7 12 -5 i3' .. .08 
8 10 7 +; 
9 3 4 -1 ~D2 = 430 
10 7 1! +3 
11 8 10 -2 ~D2 = 17 .91 12 9 8 +l N 
13 13 3 +10 2 14 9 7 +2 SD= 17.9 
15 5 12 -7 
16 8 5 +3 SD = l~ 0 21 
17 3 11 -8 
18 7 6 +l t c: .08 
19 7 11 -4 
20 7 9 -2 
21 6 6 0 
22 14 5 +9 
23 6 4 +2 
24 5 ____ ..5 .. _ 0 
Total 173 171 +2 
-------------· 
Pair 
1 
2 
3 
4 
5 
6 
7 
~ 
9 
10 
11 
12 
13 
11+ 
15 
16 
17 
18 
19 
20 
21 
22 
23 
24 
25 
26 
27 
co:.;PARrno:J Oi' 'Lil:: .SXP:CRih:.!JJTAL GLO:JP Is A~~D THB COl~'!'HCL GhOU? Is 
AC:Hcv.::.:...:r\T n~ TdZ GATES R~ADII'W VOCABULARY T.i;<;ST, Fom1 I 
Control Experimental Difference 
35 19 +16 
21 5 +16 
23 19 +4 N = 27 
32 21 +11 
13 5 +8 D = +55 
30 30 0 
21 22 -1 D" = 2.03 
1 10 
-9 2 32 20 +12 ~D = 1+953 
24 22 +2 ~:: 183.1;4 31t 7 "'i-27 
32 16 +16 N 
18 20 -2 S 2D = 179.32 37 24 +13 
27 36 -9 S D ::: l,?.,?8 22 38 -9 
22 13 +9 
0 l+O -ltO t • • 77 
20 4 +16 
26 36 -10 
32 22 +10 
31.i 42 -8 
21 . 36 
-15 
34 37 -3 
36 28 +8 
16 13 +3 
24 _n__ 
-3 
Total 667 612 +55 
----
-·---·--
Pair 
·.1 
2 
3 
l+ 
5 
6 
7 
8 
9 
10 
11 
12 
13 
lli 
15 
16 
17 
18 
19 
20 
21 
22 
23 
21+ 
25 
26 
COl.!rAHI.SOlJ OF TJE EXP~HI::;.z:~TAL Gh0Uf 1 S A:\D 'LE COSTf,OL GHOUP 1 S 
ACriEV...::.:.c::~'l' D L~{. GAT~S L.W.:.L Ol COl·i?R.:::ll;:.;f~SIC.i·;, J:t'CRH I 
Control Experir:ienta.1 j)iff erence 
19 10 +9 
12 7 +5 
17 18 -1 N = 26 
24 26 -2 
2 23 -21 D = +2 
26 17 +9 
24 9 +15 o .. 2 
18 11+ +4 ~ D2 ~ 2522 lj 16 ... 3 
26 11 +15 
17 8 +9 .;f n2 = 97 
10 18 -8 T 
34 26 +8 
26 37 -11 Sn2 = 95 
29 27 +2 
SD=9.64 11 13 -2 
14 33 -19 
21 13 +8 t :: 1.03 
21 21 0 
22 30 -8 
33 36 -3 
24 39 -15 
35 .35 0 
38 20 +18 
14 19 
-5 
18 20 -2 
Total '.-Y18 5"+6 +2 
--------
~8 
co:.iPAHI.SON O~' Tii£ .C:X?El\Il·3l~TAL GnOJP 1 s AND 'rHS corn.itaJ. GROUP' s 
AOHIBV.~1.;ZHT IN 'f:1E ST.:;P LIS'L.~GNG T~:iT, r'ORl·i 4B 
COl'.PAf•ISOl'J OF 'IH:~ E:,~?::::iUJ.:::r'i'AL G:',OUP'S Af;.u n-:: COF'l'HOL G.·.C:JP'S 
AClllSVE:.:EI~T Il~ 'l'HE GA 'l'i::S as::.:.mAL EIGHH ICAi~CE TEST I F'CR:; III 
·--··--
P:'.ir Co:itrol ExperL1ental , Difference 
l 14 10 +4 
2 6 5 +l 
3 8 3 +5 N = ~J~ 
4 15 '.6 +9 
5 10 11 -1 D = +33 
6 0 8 -8 
7 11 7 +4 
8 l~ 8 +5 D 
"' 
1.37 
9 ·5 6 -1 
'£u2 10 10 7 +3 = 769 
11 8 9 -1 ~D2 12 15 9 +6 )2. Olt 
13 14 10 +1+ -----= H 
14 15 7 +8 
5 2D 15 4 18 '-llt = 30.17 
16 13 7 +6 
17 7 10 -3 -5D = 5,57 
18 10 9 +l 
19 9 16 -7 t = 1.18 
20 12 12 0 
21 11 15 -4 
r,"' t:.~ 17 8 +9 
23 9 6 +3 
21~ 12 8 +l; 
"-:-·.·-·:·-
-"·'"-
'fotal 2~8 215 +}~ 
----
-··--~----· ... ""-··---·--...... - ~,.., __ ,_. __ .. _______ .. _ ... __ , ....... '··· 
------·--·---------
. ----···~--
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co:.ffAIUSOH OF TEE EX?3RII·:~~:·:rrAL a;;:.ou.r'' s A;:JJ m·•..., J.~"l c.. OCl\'l'hCL GhOU? 1 S 
AOJIEV:::.:;._;;;I~T I:1J TES GAT;:S .i:\li;J1Dnm VOCABLJLAHY T.SST' FORl·l Il 
Pair Control Experh:iental Diff ercnce 
l 36 27 +9 
.2 16 114 +2 
3 25 19 +6 N = 27 
lf ;5 ;11 +l 
5 19 4 +15 D = +87 
6 35 35 0 
7 30 29 +1 D = 3.22 
8 v~ 20 -6 ~D2 = 9 27 34 -7 2357 
10 39 34 +5 
:E D2 11 '4 11 +2; = ~7 .29 
12 l!O 19 +21 N 
13 20 14 +6 
S 2D = 14 30 27 +3 76.92 
15 29 33 -4 So 16 30 28 +2 = 8.76 
17 20 17 +3 
18 24 37 -13 t = 1.87 
19 29 12, +17 
20 27 29 -2 
21 30 29 +l 
22 30 lrO -10 
23 31 31 0 
24 32 )4 -2 
21:: 38 32 +6 
,/ 
26 24 10 +14 
27 29 33 -4 
Total 773 t.86 +87 
co:.:? ARI SO:{ 0.r' 'LiL ;!:1.fEll.IL3.:l:TAL GHOUP' s A:m '.Ll"iE co:~'l'i\GI. Gl\OUP' s 
AOliIZVS.-;;:.;1·.;T rn T:IE GA'l'BS L...!:V::.L Of' oo;.12.n.::;.i3.'.:~10~~ • .i''Of'1·1 III 
Pair Control Experin.:mtal Difference 
1 31 13 +18 
2 22 0 +22 
3 31 13 +18 N = 26 
4 33 25 +8 
5 0 24 -24 D = +86 
6 l~ 1 18 +23 
7 22 28 -6 D = ;.;o 
8 ;6 24 +12 
iD
2 
= 9 14 27 ,;;.13 6180 
10 32 8 +24 li= 11 31 3 +28 237.69 12 13 11~ -1 N 
13 32 26 +6 $20 = 11~ 20 34 -14 226.80 
15 29 23 +6 
19 17 :9 +8 .$ D = 15.05 
17 22 41 -19 
18 16 18 -2 t = 1.09 
19 16 34 -18 
20 36 18 +18 
21 29 37 -8 
22 27 44 -17 
23 36 37 -1 
2li 36 15 +21 
25 21 19 +2 
26 19 21~ 
--
-5 
Total 662 576 +86 
~---·-·-
---
co:.iPAHISO!~ OJ:<~ '.i'Hii: EXP.!:Ril-iii~TJ,L GROU.? 1 S Mm T:iB cm;·rHCL GROUP'S 
A Cd r;e;v;:;;.1.::.,NT D~ Tits SOCIAL STUDL~S TE::>T 
Pair Control Experiment~l Difference 
l 36 34 +2 
2 30 26 +4 
; 32 32 0 N = 27 
4 4; 44 -1 
5 39 30 +9 D = +13 
6 34 38 -4 
7 34 31 +3 i5' IS • li8 
8 32 34 -2 
;f D2 = 2709 . 9 b5 38 +7 
10 42 44 -2 
11 40 36 +4 ~ o2 = 100.3; 
12 38 38 0 N 
13 31 35 -4 S 2o = 100.10 14 38 35 +3 
15 46 44 +2 5 D = 16 31 21~ +7 10.01 
17 35 26 +9 
18 35 51 -16 t = .24 
19 39 36 +3 
20 32 38 -6 
21 37 38 -1 
22 37 45 -8 
23 19 47 -28 
24 40 6 +34 
25 35 111 -6 
26 l13 41 +2 
27 39 37 +2 
Total 982 969 +13 
---
APPENDIX B 
SOCIAL STUDIES TEST 
SOCIAL STUDIES TEST 
Date 
Directions: Circle the correct letter, T for True or F 
for False. 
1. Democracy means "the people govern." T F 
2. After the Revolutionary War, the thirteen states had 
many quarrels with each other. T F 
3. The Constitution of the United States was the new plan 
of government. T F 
4. The executive branch of our government includes the 
President. T F 
5. The legislative branch is called Congress. 
T F 
6. The judicial branch decides what laws mean. 
T F 
7. Washington took the oath of office on his Inauguration 
Day. T F 
8. The third and final location of the capital city was 
Kansas City. T F 
9. The main government building in Washington, D.c. is 
called the Washington Monument. T F 
10. The President is in charge of enforcing the laws. 
T F 
11. The President is the Commander-in-Chief of the Armed 
Forces, which includes the Army and Navy, plus the 
Air Force. T F 
12. The Supreme Court makes the laws. T F 
13. In the legislative branch of our government, we have 
Congress. It is made up of the Senate and the House 
of Representatives. T F 
56 
14. Nine judges make up Congress. T F 
15. The President lives in the Blue House. T F 
16. The State Legislatures make the laws for the States. 
T F 
17. Democracy is only strong if everyone does his part. 
T F 
18. Kentucky pioneers shipped their products down the Ohio 
and Mississippi Rivers. T F 
19. At the mouth of the Mississippi is New Jersey. 
T F 
20. Our statesmen in France decided to buy the Louisiana 
Territory without the permission of Jefferson and 
Congress. T F 
21. The business deal between France and the u.s. was known 
as the Louisiana Purchase. T F 
22. West Florida is a peninsula. T F 
23. Florida was a hide-out for many lawbreakers. 
T F 
24. The United States took West Florida because it had to 
protect its people. T F 
25. Three states were formed from these lands. 
T F 
26. The United States gained the land of West Florida af-
ter East Florida. T F 
27. In 1812, the English stopped American ships and search-
ed them for coffee. T F 
28. The United States and England fought another war in 
1812. T F 
29. Francis Scott Key was an important general. 
T F 
30. Baltimore is located on Chesapeake Bay in Maryland. 
T F 
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31. President Jefferson asked William Clark and Meriwether 
Lewis to explore the New Louisiana Territory. 
T F 
32. The party traveled up the Missouri by a keel boat and 
canoes. T F 
33. The party had trouble with insects, cactus, and finally 
snow. T F 
34. The party stopped for the winter in what is now North 
Dakota, building a settlement called Fort Mandan. 
T F 
35. Sacajawea, an Indian woman, kidnapped by Indians from 
a western tribe of Indians, and her husband became 
guides for the Lewis and Clark expedition in the 
Spring. T F 
36. The Continental Divide is the very top of our continent. 
T F 
37. Lewis and Clark covered about 800 miles on their expe-
dition. T F 
38. Astoria, Oregon is named after John Jacob Aster. 
T F 
39. Jason Lee and Marcus Whitman helped settle the Willa-
mette Valley in Oregon. T F 
40. The Oregon Trail began at Independence, Missouri. 
T F 
41. The pioneers were not afraid of buffalo stampedes. 
T F 
42. The Indians shot the buffalo and used only the hides. 
T F 
43. Today the buffalo are protected by the government. 
T F 
44. The pioneers called the Rockies the "Shining Mountains." 
T F 
45. England and the United States argued over who owned the 
Oregon Country. T F 
Multiple choice: Circle the correct answer. 
1. Rules for our state or nation are called 
a. a democracy. 
b. a government. 
c. laws. 
2. Washington, Franklin, and Jefferson believed the thir 
teen colonies needed 
a. A Continental Congress. 
b. A stronger national government. 
3. In 1791, ten additions or amendments were made to the 
Constitution. They were called 
a. The Declaration of Independence. 
b. The Bill or Rights. 
c. Four Freedoms. 
4. Ponce de Leon discovered 
a. Texas. 
b. Florida. 
5. Jerky is dried 
a. corn flakes. 
b. buffalo meat. 
Draw a line under the correct words in the parentheses. 
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1. The Continental Divide divides the rivers flowing west 
toward the (tacific, Mississippi) and the rivers flow-
ing East toward the (Pacific, Mississippi). 
2. The Bitterroot Mountains are (east, west) of the Conti-
nental Divide. 
3. The Snake River flows into the (Mississippi, Columbia) 
River. 
4. The Lewis and Clark expedition took the Columbia River 
to its outlet on the (Atlantic, Pacific) Ocean. 
5. If a person wanted to cut a Christmas tree, the best 
place to get one would be (ablve, below) the timber 
line. 
59 
Fill-ins: Write the correct word in each blank. 
1. Our country's first president was George • 
-------
2. A group of wagons is called a 
------· 
APPENDIX C 
STUDY GUIDES 
SOCIAL STUDIES Grade 5 
Unit One - Chapter 4 
pp. 68 - 81 
Date 
HOW THE THIRTEEN STATES BECAME THE UNITED STATES 
Instructions: You will need the following things to com-
plete this lesson: 
l. A study guide and a pencil 
2. The social studies textbook 
3. Three page markers for maps and graphs. Write 
these page numbers at the very top and place 
them in your book at the appropriate pages. 
p. 504 
p. 239 
p. 259 
Definitions 
Constitution - our country's plan of government. 
independence - freedom 
government - a way of guiding groups of people to work to-
gether. 
democracy - a government run by the people. 
amendments - additions to the Constitution. 
Executive, Legislative, Judicial - The three branches of our 
government set up by the 
Constitution. 
Inauguration Day - the day the Chief Executive becomes Pres-
ident and takes the oath of office. 
Cabinet - a body of men who help the President. 
SOCIAL STUDIES - Grade 5 
Unit One - Chapter 4 
pp. 68 - 81 
-2-
1. Rules for our state or nation are called 
a. a democracy. 
b. a government. 
c. laws. 
2. Grownups can vote for the leaders who pass l • 
----
3. Democracy means "the people govern." T F 
4. Our government is run by the people, so it is called a 
5. After the Revolutionary War, the thirteen states had 
many quarrels with each other. T F 
6. Washington, Franklin, and Jefferson believed the thir-
teen colonies needed 
a. a Continental Congress. 
b. a stronger national government. 
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7. W was elected chairman of the Consti-
tutional Convention. 
8. In 1787, a Constitutional Convention met in Philadelphia 
to plan a new g • 
9. F was known as the "Peacemaker" of the 
--c-o_n_v_e_n_t_i_o_n-.--~~ 
10. The Constitution of the United States was the new plan 
of government. T F 
11. In 1791, ten additions or amendments were made to the 
Constitution. They were called 
a. The Declaration of Independence. 
b. The Bill of Rights. 
c. four freedoms. 
SOCIAL STUDIES 
Unit One - Chapter 4 
pp. 68 - 81 
-3-
12. Our country's plan of government was called the 
c • 
13. The ten am ts added to the Constitution 
are called the Bill or Rights. 
14. The executive branch or our government includes the 
President. T F 
15. The legislative branch is called Congress. 
T F 
16. The judicial branch decides what the laws mean. 
T F 
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17. The Constitution provides for three branches of govern-
ment. Match these three branches by drawing a line 
from the branch to what it does. 
18. 
19. 
executive 
legislative 
judicial 
decide when laws are broken 
in charge of seeing laws are enforced 
makes the laws 
Our country's first president was George • 
------
Our first Capital was located in N Y City. ~-~ ~-~-~-
20. Washington took the oath of office on his Inauguration 
Day. T F 
21. The third and final location of the capital city was 
Kansas City. T F 
22. The main government building in Washington, D.C. was 
called 
a. the Capital. 
b. the Capitol. 
SOCIAL STUDIES 
Unit One - Chapter 4 
pp. 68 - 81 
64 
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23. The branches of our government are the e 
branch, the 1 branch a~n~a--,roth~e.,,,__J,,_..--~-
branch. 
24. The President is in charge of enforcing the laws. 
T F 
25. The President is the Commander-in-Chief of the Armed 
Forces, which includes the Army and Navy. 
T F 
26. The President's cabinet is made up of men called 
s . 
27. Congress is made up of the S and the 
H of R -------. 
28. Congress makes the laws. T F 
29. The Senate and the House of Representatives make up 
c • 
30. In the legislative branch of our government, we have 
Congress. It is made up of the Senate and the House 
of Representatives. T F 
31. Nine judges make up the Supreme Court. 
T F 
32. The Supreme Court heads the J branch of 
our government. 
33. What symbol is used to show our national capital on 
this map? 
a. a star in a box 
b. a circle 
c. a box 
SOCIAL STUDIES 
Unit One - Chapter 4 
pp. 68 - 81 
-5-
The President lives in the Blue House. T F 34. 
35. The and the of 
~~~~~~~~ work in the Capitol. 
36. What year did Washington become a state? 
37. What city is the capital or Washington? 
38. The State Legislature makes the laws for the State. 
T F 
39. Democracy is only strong if everyone does his part. 
T F 
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SOCIAL STUDIES Grade 5 
Unit One - Chapter 8 
pp. 123 - 140 
Date 
HOW THE OREGON TERRITORY WAS ADDED 
- - ~~~ ~~~---
Instructions: You will need the following things to com-
plete this lesson: 
l. A study guide and a pencil 
2. The social studies textbook 
3. Three page markers for maps and graphs. Write 
these page numbers at the top and place them in 
your book at the appropriate pages. 
p. 117 
p. 130 
p. 90 
Definitions 
Continental Divide - It is called a divide because it forms 
a dividing line between the streams 
that flow eastward from the mountains 
and the streams that flow westward. 
Missionaries - people who go and preach to Indians. 
Wagon Train - a group of wagons. 
Timber Line - the place where trees stop growing. 
Compromise - In a compromise, each party gives up a part or 
what he at first wanted. 
Part 1: LEWIS AND CLARK EXPLORED THE NORTHWEST -- pp. 123-
- - 128. 
SOCIAL STUDIES Grade 5 
Unit One - Chapter 8 
pp. 123 - 140 
-2-
1. President Jefferson asked William Clark and Meriwether 
Lewis to explore the new Louisiana Territory. 
T F 
2. The party traveled up the Missouri by a keel boat and 
canoes. T F 
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3. The party had problems with insects, cactus, and finally 
with snow. T F 
4. The party stopped for the winter in what is now North 
Dakota building a settlement called Fort Mandan. 
T F 
5. Sacajawea, an Indian woman kidnapped from a western 
Indian tribe, and her husband became guides for the 
Lewis and Clark expedition in the Spring. 
T F 
6. The Continental Divide is the very top of our continent. 
T F 
7. It divides the rivers flowing West toward the (Pacific, 
Mississippi) and the rivers flowing East toward the (Pacific, Mississippi). 
8. The Bitterroot Mountains are (east, west) of the Con-
tinental Divide. 
9. The Snake River flows into the (Mississippi, Columbia) 
River. 
10. The Lewis and Clark trip took (one and one-half, two and 
one-half, four) years to complete. 
11. They covered 800 miles. T F 
12. The Lewis and Clark expedition took the Columbia River 
to its outlet on the (Atlantic, Pacific) Ocean. 
68 
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SOCIAL STUDIES Grade 5 
Unit One - Chapter 8 
pp. 123 - 140 
13. The expedition gave the United States: (l) claim to 
the Oregon Territory and (2) information about lands 
west of the Mississippi. T F 
Part 2: TRADERS ~ TRAPPERS JOURNEYED TO OREGON -- pp. 129 
- 130 
l. Astoria, Oregon is named after John Jacob Aster. 
T F 
2. Traders and trappers explored river valleys and found 
passes through the mountains opening the way for pio-
neer settlers. T F 
Part 3: THE FIRST SETTLERS TRAVELED TO THE OREGON COUNTRY pp. 131-132 - -
1. Jason Lee and Marcus Whitman helped settle the Willa-
mette Valley in Oregon. T F 
2. The Oregon Trail began at Independence, Missouri. 
T F 
3. A group of wagons is· called a ------ ------· 
Part 4: ~ ON THE OREGON TRAIL -- pp. 133-138 
1. The name of the geographic area contained by the state 
boundaries of Nebraska, Texas, Kansas, Oklahoma, North 
Dakota, South Dakota is called the 
~------~--~-------------------~· 
SOCIAL STUDIES 
Unit One - Chapter 8 
pp. 123 - 140 
-4-
2. The (Platte, Mississippi) River cut through the plains. 
3. The pioneers were not afraid or Buffalo stampedes. 
T F 
4. Jerky is dried (corn flakes, buffalo meat). 
5. The Indians shot the buffalo and used only the hides. 
T F 
6. Today the buffalo are protected by the government. 
T F 
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7. The pioneers called the Rockies the "Shining Mountains." 
8. If a person wanted to cut a Christmas tree, the best 
place to get one would be (above, below) the timber 
line? 
Part 5: HOW OREGON BECAME A STATE -- pp. 138-139 
1. England and the United States argued over who owned the 
Oregon Country. T F 
2. The Country included: Oregon, Washington, 
Idaho, parts ot Wyoming and Montana. 
Turn to page 499: 
When did these following states achieve statehood? 
Washington 
Montana -----
Idaho 
Wyoming------~--
STUDY GUIDE Name 
------------
Social Studies - Grade 5 Date 
-~------------
Unit Two - Chapter 7 pp. 115 - 122 
HOW OUR COUNTRY GAINED THE LOUISIANA TERRITORY AND FLORIDA 
New Words 
Louisiana Territory peninsula 
Louisiana Purchase national anthem 
river system 
1. The pioneers shipped their products down the Ohio and 
Mississippi Rivers. T F 
2. At the mouth or the Mississippi is New Jersey. 
T F 
3. Do you think this story really happened or could have 
happened? really could 
4. Write down the name of the land west ot the Mississippi 
that France owned. 
5. How much did the United States pay for the Louisiana 
Territory? 
6. Our statesmen in France decided to buy the Louisiana 
Territory without the permission of Jefferson and 
Congress. T F 
7. The business deal between the United States and France 
was known as the Louisiana Purchase. 
8. 
9. 
T F 
Ponce de Leon discovered (Texas) (Florida). 
West Florida was a peninsula. T F 
10. Florida was a hide-out for many lawbreakers. 
T F 
11. The United States took West Florida because it had to 
protect its people. T F 
12. Three states were formed from these lands. 
T F 
13. The United States gained the land of West Florida ar-
ter gaining the land ot East Florida. 
T F 
14. If you went to East Florida what old city would you 
like to see? 
15. The English stopped American ships and searched them 
for coffee. T F 
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16. The United States and England fought other wars in 1812. 
T F 
17. Francis Scott Key was an important general. 
T F 
18. Baltimore is located on Chesapeake Bay in Maryland. 
T F 
APPENDIX D 
TAPE SCRIPT 
TAPE SCRIPT 
(First Voice) 
SOCIAL STUDIES Grade 5 
Unit 2 - Chapter 7 
pp. 115 - 121 
"How Our Country Gained the Louisiana Territory and Florida" 
You will need the following things to complete this lesson: 
l. a study guide and pencil 
2. the social studies textbook 
3. You will not need a map marker for page 117. It 
is in this chapter. You will be able to turn 
to it quickly without trouble. 
Look at your study guide. Definitions of new words: 
l. Louisiana Territory - an area west of the Missis-
sippi River. 
2. Louisiana Purchase - the business deal which gave 
the United States the Louisiana Territory. 
3. river system - a large river together with all 
its branches is called a river system. 
4. peninsula - a body or land that is almost sur-
rounded by water. 
5. national anthem - our country's song, "The Star 
Spangled Banner". 
Look at your books on page 115. 
(Reading from the book) 
(Heading) "Americans Were Interested in New Orleans" 
(Sub-head) "By 1800, thousands of pioneers had settled 
west of the Appalachians." 
(Text) "The farmers raised corn, wheat, and other crops as 
well as cattle, hogs, and sheep. Some men roamed the woods, 
trapping wild animals and collecting furs. Others started 
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sawmills for sawing logs into lumber. So Westeners had 
crops, meat, wool, hides, furs, and lumber to sell. 
"The people of the East were eager to buy the West's 
products. But there were no good roads tor sending these 
products east. The Wilderness Road was too steep and rough 
tor heavily-loaded wagons. Another route had to be found." 
(Teacher conunents) So the pioneers had things they wanted 
to trade to the people in the east. The westerners had 
crops, meat, wool, hides, furs, and lumber to sell, and the 
East was eager to trade with the West their products for 
the West's products. 
(Second Voice) (Sub-head) "Soon, the pioneers be§an to use the Mississippi 
River as a highway. 
(Text) "Find this river on the map on page 117." 
(Teacher conunents) Look over on page 117. Just turn one 
page. Can you see where the Mississippi River is? It goes 
down the heart of our country. Alright. 
(Text) "One or its chief branches is the long, crooked 
Ohio River. Point to the place where the Ohio River joins 
the Mississippi.n 
(Teacher conunents) Can you see it on the map? If you look 
carefully--the Ohio connects to the Mississippi just above 
the border of Kentucky and below the Indiana Territory. On 
the west of the Mississippi is the Louisiana Territory. 
Now turn back to page 115. Follow along as I read. 
(Text) "Boats could float down the Ohio to the wide waters 
of the Mississippi. Then they could continue down the Mis-
sissippi to New Orleans. 
"Crops were shipped on slow clumsy flatboats. Usual-
ly, boatmen guided their boats to the middle or the river 
and let them drift southward with the current. Finally, 
they reached New Orleans. 
"As the years passed, more and more flatboats trav-
elled up and down the Mississippi River. They were the 
chief cargo carriers for the Ohio and Mississippi valleys. 
They carried millions of dollars• worth of goods." 
(First Voice) (Teacher Comments) Now look at your study guide. Item one: 
The pioneers shipped their products down the Ohio and Mis-
sissippi Rivers. True or False. (pause) Did you write 
True? True is correct. Look back at the text on page 116. 
(Sub-head) "Shipping on the Mississippi helped New Orle-
ans to become a busy port." 
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(Second Voice) (Text) "Indeed, this port was the West•s gateway to the 
sea and to the eastern United States. The boatmen unload-
ed their goods at New Orleans and stored them. As soon as 
possible, they were taken aboard ocean-going vessels. From 
New Orleans they were shipped to cities along the Atlantic 
coast, the West Indies, and parts of' Europe. 
"Still, many Americans were worried about sending 
their goods to New Orleans. It did not belong to the United 
States and was sometimes an unf'riendly place for Americans, 
as the following story shows." 
!First Voice), Sub-head) 'Trouble at New Orleans." Text) "One cool November day, Judson Smith galloped into 
the village of Four Corners on the Ohio River. He drew up 
in front of' the country store and dashed in. (Second Voice) "•"Morning, Jud,' said the storekeeper. 
1You look upset! What's happened?' (First Voice) "'Plenty! 1 replied Jud. 'Remember Joe Green 
and Jim Larsen?' (Second Voice) "•Why, yes! Those young chaps own a flat-
boat and move goods down the river!' exclaimed the store-
keeper. 1They left Four Corners with grain and lumber way 
last Spring.• (First Voice) "'That's right,• answered Jud. 'They reached 
New Orleans but they had a bad time there. Their goods and 
boat were seized and they were marched to prison.• (Second Voice) "'Well, I never! exclaimed the storekeeper. 
1Who told you?• 
(First Voice) "•Joel He•s back! Escaped and walked all 
the way f'rom New Orleans. He's fighting mad about things 
down there. Says farmers better look f'or another route to 
send their goods East.• (Second Voice) "'Fiddlesticks!' declared the storekeeper. 
'The Mississippi's the best route. But we won't stand for 
bad treatment!' he added, pounding on the counter. (First Voice) "'I should say not!' answered Jud. "The 
United States should buy New Orleans and be done with it.• 
Many Americans felt as Jud did. You may agree when 
you have read more about conditions there." 
(Teacher comments) Turn to your study guide. Item two: 
At the mouth of' the Mississippi is New Jersey. True or 
False. (pause) The answer is False. At the mouth of the 
Mississippi is New Orleans. 
Item three: Do you think this story really happened or 
could have happened? (pause) The answer is "could have 
happened." This story really did not happen. The author 
put it in the book to give you an idea of what conditions 
were like during this time. 
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Now look back at the book at page 117, second column. 
(Second Voice) 
(Sub-head) "The early story of New Orleans and the Louisi-
ana Territory." (Text) "You learned how LaSalle led a party down the Mis-
sissippi. He claimed for France all or the lands drained 
by this river, remember. He named this enormous region 
Louisiana. Some years later, the French started the settle-
ment of New Orleans. 
"After the French and Indian War, France was forced 
to give England its lands east or the Mississippi. At the 
close of the Revolutionary War, as you know, these lands be-
came a part of our country. They reached from the Appala-
chians to the Mississippi. 
(First Voice) "Spain had helped France during its long war. 
So as payment, France gave Spain New Orleans and all of its 
remaining Louisiana lands. This area was west of the Mis-
sissippi River. It became known as the Louisiana Territor{• 
As the map below shows, it stretched through the very hear 
or America. It reached from the Gulf of Mexico all the way 
to Canada and west to the Rocky Mountains. Its capital and 
most important settlement was New Orleans." 
(Teacher comments) Let•s look down below at the map. You 
can see that it says, "Louisiana Purchase", but it was 
called, at that time, "Louisiana Territory." It is in or-
ange. See where the Mississippi is on the east border and 
the Rocky Mountains are on the western border? Down at the 
very southern tip is the capital and most important settle-
ment, New Orleans. 
Look at the study guide. Item four: Write down the 
name or the land west of the Mississippi that France owned. (pause) The answer is "Louisiana Territory", not Louisiana 
Purchase. This is something different. It is the Louisi-
ana Territory or you may wish to just write Louisiana. 
This would also be acceptible. 
(Second Voice) (Text) "New Orleans remained under Spanish rule for a num-
ber of years. During this time, American boats had to get 
permission to load and unload goods at New Orleans. Fur-
thermore, for this privelege, they had to pay a special tax. 
"By 1800, conditions for trade down the Mississippi 
looked very discouraging. A bold French general named Napo-
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leon had become the ruler of France. He forced Spain to 
~ive back New Orleans and the Louisiana Territory. (First Voice) nThis was disturbing news to Americans. They 
knew that the ambitious Napoleon had made France a powerful 
nation. He had conquered much or Europe. He had even sent 
soldiers to take over parts of the West Indies. The Louisi-
ana Territory was at our back door. What would Napoleon do 
with it? 
"Now, the farmers hardly dared to send crops to New 
Orleans, unless •••• unless it could be bought. That was 
the answer, President Jefferson and Congress decided. 
! Heading) "Purchased: A Seaport and a Huge Territory Sub-head) "A big bargain: The Louisiana Purchase. Text) "In 1803, two or our statesmen met with Napoleon's 
officials in Paris, France. The Americans were ready to 
offer two million dollars for New Orleans. 
"During the talks, one important French leader asked, 
'Why doesn't the United States buy the whold Louisiana Ter-
ritory? We will sell it and New Orleans for $15,000,000. 1 (Second Voice) "The two Americans were astonished at this 
surprising offer. The Louisiana Territory covered over a 
million square miles. They had not dreamed of buying so 
mucn land. Furthermore, they did not have the Government's 
permission to do so. 
"Still, there was no way to talk over the matter with 
President Jefferson and Congress. Nor was there any way to 
rush messages across the sea. The telegraph and the tele-
phone had not yet been invented, remember. (First Voice) "Our statesmen did not send a letter to ask 
what to do. They dared not wait several weeks for a letter. 
Instead, they decided themselves to accept France's offer. 
This business deal became known as the Louisiana Purchase." 
(Teacher comments) Now look at your study guide. Item five: 
How much did the United States pa~ for the Louisiana Terri-
tory? (pause) Did you put down ,15,000,000? One, five, 
comma, zero, zero, zero, comma, zero, zero, zero. 
Item six: Our statesmen in France decided to buy 
the Louisiana Territory without the permission of Jefferson 
and Congress. True or False. (pause) Did you circle True? 
That is the correct answer. 
Item seven: The business deal between the United 
States and France was known as the Louisiana Purchase. 
True or False (pause) Did you circle True. That is cor-
rect. 
Let's look back on page 118, reading on. 
(Text) "The Louisiana Purchase added a huge area to our 
young country. It extended our borders west to the Rocky 
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Mountains. It gave the United States the entire Mississip-
pi River as well as the busy port of New Orleans. (Second Voice) 
(Sub-head) "The Louisiana Purchase pleased some people but 
not others. (Text) "The farmers in the West were especially delighted. 
Hunters, trappers, and some daring pioneers were happy a-
bout it, too. The new lands provided a wide area for ad-
venture and settlement. 
"But many Easterners complained bitterly. They grum-
bled that fifteen million dollars was too much for an empty 
wilderness. They did not realize that the territory cost 
only about three cents an acre. Neither did they know how 
rich and fertile it was. 
"No one guessed then, that someday thirteen proud 
states would be carved from this vast region. 
"Soon, the United States gained still more frontier 
lands. They were the lands of Spanish Florida. 
!First Voice) Heading) "How Florida Became a Part of Our Country Sub-head) "Spain had owned Florida. Text) "Ponce de Leon claimed it for Spain early in the 
1500 1s, you may recall. The Spaniards started the fort and 
little village of st. Augustine there in 1565. It was Flor-
ida's first permanent settlement. Just think! It was 
founded more than forty years before Jamestown began. 
"The Spaniards kept their hold on Florida for about 
two hundred years. But then, a change was made. After the 
French and Indian War, this land was given to England." 
(Teacher comments) Let's turn to the study ~uide again. 
Item eight: Ponce de Leon discovered (Texas) (Florida). (pause) Did you circle Florida? That is correct. 
Look back at your book at page 118, second column. 
(Sub-head) "Florida under the English (Text) "The English divided this southeast region into two 
parts, East Florida, and West Florida. Find them on the map 
on page 117." 
(Teacher comments) Look at the map on page 117. They ask 
us in which was st. Augustine located? It was located in 
East Florida. Let's look back on page 119, the very top. 
(Text) "Notice that West Florida extended eastward from the 
Mississippi River along the Gulf of Mexico. This strip of 
land was from eight to forty miles in width. Several large 
rivers flowed through it on their way to empty into the Gulf 
of Mexico. What territory of the United States lay north of 
West Florida?" 
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{Teacher comments) Let's look back at the map on page 117. 
Do you see where it says West Florida? It stretches along 
the coast of the Gulf of Mexico. Up above or north of that 
territory is the Mississippi Territory. Now let's look 
back on page 119. Follow along while I read. 
{Text) "Now locate East Florida on the map. See how far 
south it extended. Just as interesting, it was mostly a 
peninsula. A peninsula is a body of land which is almost 
surrounded by water." 
(Teacher conunents) Let's look back on page 117 at the map. 
See East Florida? See how it is surrounded by water on al-
most all sides. Some people say it is surrounded by water 
on three sides. Now look at the study guide. 
Item nine: West Florida was a peninsula. True or 
False. (pause) False. West Florida was not a peninsula. 
East Florida is the peninsula. 
Turn back to page 119, first column. 
(Text) "Unfriendly Indians lived in the Floridas, but Eng-
land found ways to keep peace with the~. Also, it encour-
aged planters to settle on the rich-soiled lands. Some fam-
ilies came from neighboring Southern colonies. Then, when 
the Revolutionary War broke out, many Loyalists fled to East 
Florida. There, they believed they could live happily under 
English rule. 
!Second Voice) Sub-head) "But alas! Spain soon gained the Floridas back. Text) "Because Spain did not keep order, these lands be-
came hiding places for thieves and other lawbreakers. Rob-
bers and cruel Indians roamed about, attacking, stealing, 
and killing. No plantation or settlement was safe and set-
tlers lived in constant fear. Nor did they dare to ship 
crops down the rivers. Thieves lay in wait to seize boats 
and cargo." 
(Teacher conunents) Look at your study guide. Item 10: 
Florida was a hide-out for many lawbreakers. True or False. (pause) Did you write True? That is correct. 
Look back on page 119, second column. 
(Second Voice) 
(Sub-head} "In 1810, West Florida was added to the United 
States. 
{Text) "For several years, many Florida settlers had wished 
for this. So had the pioneers who lived in the Mississippi 
Territory, to the north. No longer could they send their 
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crops down the rivers. Nor were their plantations safe from 
attack. Robbers and Indians wandered across the border and 
threatened their very lives. 
"The United States knew that it must protect its set-
tlers. To make sure this was done, it offered to buy West 
Florida. When Spain refused to sell, our country took this 
region. Later on, its lands were divided among three new 
states,, Louisiana, Mississippi, and Alabama." 
(Teacher comments) Look at your study guide. 
The United States took West Florida because it 
tect its people. True or False. (pause) The 
True. 
Item 11: 
had to pro-
answer is 
Item 12: Three states were formed from these lands. 
True or False. (pause) The answer is True. 
Now let's turn back to the book. 
!First Voice~ Sub-head) 'Our country bought East Florida in 1819. Text) "Serious problems had developed here, also. Robbers 
and savage Indians stole across the border into Georgia and 
raided settlements there. Our government asked Spain to stop 
these attacks,, but little was done. Finally, in 1819, Spain 
agreed to give up the peninsula. In return, the United 
States f.aid five million dollars. 
'East Florida is now occupied by our state of Florida. 
st. Augustine is located in this area, remember. Therefore,, 
Florida can boast of having the oldest city in the United 
States. 
"During the early 1800 1s, other problems were also 
disturbing our young country. Some of them got us into a 
war." 
(Teacher comments) Before we go on, let's look at the study 
guide. Item 13: The United States gained the land of West 
Florida after ~aining the land of East Florida. True or 
False. (pause} The item is true because, remember, West 
Florida became part of the United States in 1810, and East 
Florida became part of the United States in 1819. 
Item 14: If you went to East Florida, what old city 
would you like to see? Write down the answer. (pause) Did 
you put down st. Augustine? If you did, you are correct. 
Let's return to the book. 
(Heading) "A War, Then a Rush to New Frontiers 
(Sub-head) "France and England were at war with each other. 
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(Second Voice) 
(Text) "Both countries needed such American products as 
meat, grain, and cotton. They were willing to pay high 
prices for these goods. But, of course, neither country 
wanted such cargo to reach its enemy's ports. So there was 
much trouble at sea. The French captured many American ships 
that were on their way to England. The British navy seized 
an even larger number of American ships bound for France. 
"But another problem was even more serious. The Brit-
ish were searching our ships for sailors. Sometimes, Ameri-
can sailors were seized and put to work on British ships. 
England said that these sailors had been born in Britain and 
therefore were British citizens. England claimed that they 
had left the British navy for American ships where the pay 
was higher. 
(First Voice) (Text) "The United States demanded that the English stop 
searching our vessels. But the British government paid no 
attention to this request. Instead, more and more American 
ships and sailors were seized. Finally, the United States 
declared war on England." 
(Teacher comments) Let's turn to the study guide. Item 15: 
The English stopped American ships and searched them for cof-
fee. True or False. (pause) The answer is False. They 
were searching the United States vessels for sailors, not 
coffee. 
Let's look back on page 120, second column. 
(Second Voice) (Sub-head) "The War of 1812 was fought between the United 
States and England. 
(Text) "It lasted about two years. During that time, many 
battles were fought on land and on sea. One took place when 
Fort McHenry was fired on. Fort McHenry was important be-
cause it protected the city of Baltimore on Chesapeake Bay. 
During the battle to capture this fort, the words or the 
"Star-s:riangled Banner" were written. 
'A young American lawyer, Francis Scott Key, had 
boarded a British ship in the bay. His business was to ar-
range for freeing a captured American friend. Because the 
battle raged so furiously, Key had to remain on the British 
vessel all night. He saw British gunfire on the fort and 
bombs bursting against the dark sky. So he feared that the 
Americans would be forced to surrender. 
"But the first light or dawn brought good news. Key 
saw the American flag still floating proudly above the bat-
tered fort. He was so stirred that he wrote the inspiring 
words we now sing as our national anthem. As you may remem-
ber, they begin like this: 
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(First Voice} "•Oh! say, can you see by the dawn's early 
light/What so proudly we hail at the twilight's last gleam-
ing? I II 
(Second Voice} 
(Text} "The war ended in 1814. It was really a 1 tie 1 , for 
neither side had won. But both countries were tired of 
fighting and agreed to sign a peace treaty." 
(Teacher comments} Look at your study guide. Item 16: 
The United States and England fought other wars in 1812. 
True or False. (pause} The answer is True. How many of 
you can remember the first war they fought against each 
other? Can you remember that it was called the Revolution-
ary War? Good if you do remember that. 
Item 17: Francis Scott Key was an important general. 
True or False. (pause} The answer is False. He was an 
important laW¥er. He did not belong in the army at all. 
Item 18: Baltimore is located on Chesapeake Bay in 
Maryland. True or False. (pause} Did you put down True? 
Baltimore is located on the Chesapeake Bay in Maryland. 
Let's return to the book, page 121. 
(Sub-head} "Looking westward. 
(Text) "Even before the war, many settlers had heard the 
call of the West. Some had left southern states to move 
into the Mississippi Territory. Thousands of others had 
settled in the Ohio country. 
"Still earlier, however, a few hunters and trappers 
had wandered beyond the Mississippi River. They brought 
back amazing tales. They told of enormous grassy plains 
and huge herds of buffalo grazing there. They described 
towering mountains and rushing rivers, as well as strange 
Indian tribes. 
(Second Voice} 
(Text) "Pioneers on the frontiers heard these tales first. 
They pieced together the bits of information and passed the 
1news 1 along. Still, no one seemed to know very much about 
this vast region west of the Mississippi. After the Loui-
siana Purchase, President Jefferson persuaded Congress that 
these lands should be explored. The next chapter will con-
tinue this story." 
This ends Chapter 7: "How Our Country Gained the Louisiana 
Territory and Florida." 
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